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Conceptual Framework 

The College of Education contributes to the theory and practice of the broad field of education and dedicates itself to 

understanding and respecting learners in diverse cultural contexts. We facilitate engaged learning and ethical 

leadership in schools and clinical settings. We seek collaboration with diverse constituencies, recognizing our local 

and global responsibilities to communities, environments, and future generations.  

 

COURSE GOALS 

 

Program Goals 

The general programmatic goals met through this course include that course participants will be able to: 

1. locate, analyze, and synthesize research literature and apply that synthesis to problems of practice. 

2. effectively communicate scholarly work through written, oral, and/or alternate formats. 

3. inquire into areas of program-related interest. 

4. demonstrate the development of scholarly habits of curiosity, inquiry, and skepticism.  

5. demonstrate acquisition and application of new knowledge and theory 

 

Specific Learning Outcomes and Assessments 

This is a one-semester required course for the LLT doctoral program. Upon completing the course, PhD students 

will be able to: 

Learning Outcome Assessment 

identify and use theoretical components 

to guide and explain research.  

Article reviews, study outline, exercises 

analyze the effects of frameworks on our 

development and understanding of 

research in literacy and language 

education.  

Discussion lead and participation, article reviews, exercises. 

present a cohesive study plan Study outline 

 

REQUIRED MATERIALS 

Egbert, J., & Sanden, S. (2014). Foundations of education research: Understanding theoretical components. 

Routledge. 

 

Anfara, V., & Mertz, N. (Eds.) (2006). Theoretical frameworks in qualitative research. Thousand Oaks, CA: Sage. 

 

Readings packet and additional articles and book chapters as appropriate to weekly topics available on the course 

wiki. 

 

SUGGESTED READINGS 

Allen, C. (2005). On the social relations of contract research production: Power, positionality, and epistemology in 

 housing and urban research. Housing Studies, 20 (6), pp. 989-1007. 

Belbase, S. (2007). Research Paradigms: Politics of Researchers. Available on the World Wide Web:   

http://www.tesionline.com/intl/indepth.jsp?id=1124. 



2 

 

Bernal, D. D. (1998). Using a Chicana feminist epistemology in educational research. Harvard 

  Educational Review, 68(4), 1-23. 

Blaauw, M., & Pritchard, D. (2005). Epistemology A-Z. New York: Palgrave Macmillan. 

Chalmers, A. (1982). What is this thing called science? Queensland, Australia: University of Queensland. 

Chiseri-Strater, E., & Sunstein, B. (2006). What works?: A practical guide for teacher research. Portsmouth, NH: 

 Heinemann. 

Creswell, J. (2007). Qualitative inquiry and research design: Choosing among five approaches  (2nd Ed.). 

 Thousand Oaks, CA: Sage. 

Crotty, M. (2003). The foundations of social research: Meaning and perspective in the research 

  process. London: Sage Publications. 

Dunlap, R. & Van Liere, K. (2008).  The "New Environmental Paradigm." Journal of Environmental Education, 40 

 (1),  p19-28  

Egbert, J., Paulus, T., & Nakamichi, Y. (2002). The impact of CALL instruction on classroom computer use: A 

foundation for rethinking technology in teacher education. Language Learning & Technology , 6 (3), pp. 

108-126. 

Grossman, L. (2008, August 18).  Now in paper-vision: Does it matter that McCain is a NOOb? Retrieved  

November 26, 2009, from the World Wide Web: 

http://techland.com/2008/08/18/now_in_papervision_does_it_mat/. 

Guba, E., & Lincoln, Y. (1998). Competing paradigms in qualitative research (Chapter 6). In N. Denzin & Y.  

Lincoln (Eds.), Handbook of Qualitative Research (pp. 105-117). Thousand Oaks, CA: Sage. 

Hofer, B. K. (2001). Personal epistemology research: Implications for learning and teaching. 

  Educational Psychology Review, 13(4), 353-383. 

Huisman, K. (2008).  "Does this mean you're not going to come visit me anymore?": An inquiry into an ethics of 

 reciprocity and positionality in feminist ethnographic research. Sociological Inquiry, 78 (3), pp. 372-396. 

Kim, S. (2003). Research paradigms in organizational learning and performance: Competing modes of inquiry.   

  Information Technology, Learning, and Performance Journal,  21 (1), 9-18. 

Lee, J. (2008). Is test-driven external accountability effective? Synthesizing the evidence from 

cross-state causal-comparative and correlational studies. Review of Educational Research, 71(3), 608-644. 

Northcutt, N., & McCoy, D. (2004). Interactive qualitative analysis: A systems method for qualitative research. 

Thousand Oaks, CA: Sage. 

Objectivism 101: Tools for Living. (2006). http://objectivism101.com/ 

Onwuegbuzie, A. J. (2002). Positivists, post-positivists, post-structuralists, and post-modernists: Why can’t we all 

 get along? Towards a framework for unifying research paradigms. Education, 122(3), 518–530. 

Onwuegbuzie, A., & Leech. N. (2005). Taking the “Q” out of research: Teaching research methodology courses 

 without the divide between quantitative and qualitative paradigms. Quality and Quantity,  39:267-296.  

Paul, J. L. & Marfo, K. (2001). Preparation of educational researchers in philosophical foundations of inquiry. 

Review of Educational Research, 71(4), 525-547. 

Shope, R. K. (2002) Conditions and analyses of knowing. In P. K. Moser (Ed.), The Oxford Handbook of 

 Epistemology (pp. 25-70). New York, NY: Oxford University Press. 

Pallas, A. M. (2001). Preparing education doctoral students for epistemological diversity. Educational Researcher, 

 30(5), pp. 6-11. 

Plano-Clark, V., & Creswell, J. (2010). Understanding research: A consumer's guide. Boston: Merrill/Pearson. 

 

ASSIGNMENTS AND GRADES 

 

1) Discussion lead (Meets objectives 1-5; 100 points possible). Choose a week for which you will gather support 

materials for the course discussion and then lead it. Materials include, but are not limited to, additional research 

articles, raw data, videos, guest speakers, web sites, activities, and field trips. Introduce and implement the materials 

in class. You MUST discuss your choices with the instructor at least ONE WEEK before the day they're due. Post 

all citations to the course wiki in the appropriate place. 

 

2) Participation (Meets objectives 2, 3, & 5; 100 points possible). Daily participation is required in this seminar-

based course. You must ask questions, participate in group and class discussions and tasks, and present "Yes, buts.." 

Daily and overall course participation will be evaluated based on the following criteria: 

 Preparation (Is it clear that you have read?) 20 points 

http://objectivism101.com/
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 Quality (Do you show reflection in your contributions? Do you integrate course readings, resources, and 

activities? Do you refer to your experiences and others’ ideas? Do your comments add something to the 

discussion?) 30 points 

 Support (Do you provide evidence for your assertions?)  30 points 

 Professionalism (Do you get to the point? Do you use strategies to enhance others’ understanding [e.g. give 

examples]? Are you a positive and supportive participant? Do you welcome different opinions and 

perspectives? Do you show respect to others in the discussion?)  20 points 

 

3) Daily exercises (Meets objectives 1-5, 100 points possible for 5 tasks). Tasks will be given to accompany the 

readings every other week. Some will be done in class, some as homework. Each task must be completed to earn the 

possible points. 

 

4) Research article reviews (Meets objectives 1-5; 100 points possible x 3).  

Instructions: The chapters in our A/M text are set up in a specific format, noted on page xxviii. You’ll use this 

format as a model as you deeply review three research articles in your field/area. Please check your article with the 

instructor before you start your review. Provide, in a single-spaced, 12 point word processed document with 1" 

margins:  

1. A complete citation for the study. 

2. Responses to #1, 2, and 4 on page xxviii in A/M with evidence from the text. 

3. Critical review of the theoretical framework used in this study.  

Maximum 5 pages each 

 

Criteria for this project (20 points possible for each criterion): 

1. Is the citation complete? Is the study explained clearly and succinctly?  

2. Are the questions answered thoroughly and clearly? Are the answers logical? 

3. Is evidence provided, and does it support the reviewer's argument? 

4. Is the critical review clear and logical? Does the reviewer note weaknesses and strengths of the theoretical 

framework?  

5. Are there other problems with the review? (e.g., grammar, wording, instructions not followed, etc). 

 

5) FINAL Project:  Study Outline (Meets objectives 1-5, 100 points possible) 

Instructions: Outline a potential thesis or dissertation study using our class materials and discussions as a basis. Use 

the handouts provided in the wiki and the E/S text, and create a single-spaced, 12 point word processed document 

with 1" margins. Maximum 5 pages 

 

Criteria for this project (100 total, 20 points possible for each criterion): 

1. Is the study explained clearly and succinctly? 

2. Is the researcher's positionality explained clearly and logically? Does it link to the research problem and 

other parts of the study? 

3. Does the framework focus each part of the study (questions asked, methods, etc) and does the researcher 

seem to have a grasp of the implications of the use of this specific framework on each study piece? 

4. Does the researcher use the vernacular of the framework correctly and consistently? 

5. Does the researcher note potential weaknesses and strengths of the theoretical framework? 

 

Final Grades (of  700 possible points) 

A   = 94%-100% 

A- = 90%-93% 

B+ = 87%-89% 

B   = 83%-86% 

B- = 80%-82% 

C+= 77%-79% 

C=73%-77% 

C-=70%-72% 

D=60%-69% 

F=below 60% 
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CONDUCT OF COURSE AND GUIDELINES 

This course will be conducted as a seminar.  Each student is expected to participate in every class.  The grade will be 

determined on the basis of the quality of the student’s participation, presentations, and written assignments. Written 

assignments are expected to be error-free, correctly referenced, and the author’s original work. 

 

Students with Disabilities: Reasonable accommodations are available for students with a documented disability. If 

you have a disability and need accommodations to fully participate in this class, please either visit or call the Access 

Center (Washington Building 217; 509-335-3417) to schedule an appointment with an Access Advisor. All 

accommodations MUST be approved through the Access Center. For more information contact a Disability 

Specialist on your home campus: 
Pullman: 509-335-3417  http://accesscenter.wsu.edu, Access.Center@wsu.edu 
 

Academic Integrity: Academic integrity will be strongly enforced in this course. Any student caught cheating on 

any assignment will be given an F grade for the course and will be reported to the Office Student Standards and 

Accountability. Cheating is defined in the Standards for Student Conduct WAC 504-26-010 (3). It is strongly 

suggested that you read and understand these definitions. 

 

Safety and Emergency Notification: Washington State University is committed to enhancing the safety of the 

students, faculty, staff, and visitors. It is highly recommended that you review the Campus Safety Plan 

(http://safetyplan.wsu.edu/) and visit the Office of Emergency Management web site (http://oem.wsu.edu/) for a 

comprehensive listing of university policies, procedures, statistics, and information related to campus safety, 

emergency management, and the health and welfare of the campus community. 

 

Policy for Class Attendance  
In accordance with University Policy, “students who have not attended class during the first week of the semester 

may be dropped from the course by the department. (Students should not assume they have been dropped without 

verification from the department or Registrar’s Office.) Students having extenuating circumstances which prevent 

their attendance during the first week should notify the Office of Student Affairs. . . Valid reasons for missing 

classes do not relieve students of making up the work missed.”  

 

Because this is a required course, attendance is mandatory.  In accordance with University Policy, “any student who 

is required to participate in off-campus university-sponsored activities  . . . should obtain an official Class Absence 

Request form from the faculty or staff member supervising the off-campus activity. The form must contain specific 

information concerning the activity and date, signed by the supervising faculty or staff member, and be submitted by 

the student at least one week in advance to the individual instructors of the student’s classes. . . These university-

sponsored absences are subject to an instructor’s attendance policy and are not intended to imply additional 

acceptable absences. In all instances, it is the students’ responsibility to make up all work missed.” Also in 

accordance with University policy, other absences may be considered “excused” when they involve certain medical 

or other emergencies. Such absences may be accommodated when contact is made in advance and all work is 

completed within the assigned week.  Tardiness and/or leaving during breaks or during the class session will be 

counted as an absence. Unexcused absences lower the course participation grade by the percentage of time missed. 

 

 

TENTATIVE SCHEDULE 

 

 Assignments  Class topics and due dates 

Week 1 

Aug. 20 

Buy the book. Come to class. 

 

1. Write down initial definitions 

2. Syllabus, assignments, wiki, 

schedule, brainstorm, "Yes, 

but..." 

3. About research (the point?) 

Week 2 

Aug. 27 

E/S Ch. 1 & exercises 

 

Assign tasks, discuss conceptual framework 

Conceptual Framework collages 

Week 3 E/S Ch. 2 & exercises Epistemology 

http://accesscenter.wsu.edu/
mailto:Access.Center@wsu.edu
http://safetyplan.wsu.edu/
http://oem.wsu.edu/
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Sept. 3  

Week 4 

Sept. 10 

Epistemology articles Epistemology 

 

Week 5 

Sept. 17 

E/S Ch. 3 & exercises 

 

Paradigm  

Article Review 1 due 

Week 6 

Sept. 24 

Paradigm articles Paradigm 

 

Week 7 

October 1 

E/S Ch. 4 & exercises 

 

Theory  

Article Review 2 

Week 8 

October 8 

Theory articles Theory 

 

Week 9 

October 15 

E/S Ch. 5 & exercises 

 

Theoretical Framework 

 

Week 10 

October 22 

A/M - Preface and Introduction Theoretical Framework 

Effects of a framework on research:  

Focus  

Set up and use of theoretical 

framework.  

Identify and suggest 

improvements.  

Finding a theoretical 

framework. 

Meaning 

Week 11 

October 29 

A/M  - Choose a chapter, complete the reading guide Theoretical Framework 

Discussion 

 

Week 12 

Nov. 5 

Grossman, P., & Smagorinsky, S. (1999). Appropriating tools 

for teaching English: A theoretical framework for research on 

learning to teach. American Journal of Education, 108 (1), 

pp. 1-29. URL: www.jstor.org/stable/1085633. 

 

Radhakrishna, R., Yoder, E., & Ewing, J. (2007). Strategies 

for linking theoretical framework and research types. 

Proceedings of the 2007 AAAE Research Conference, 34, pp. 

692-694 and definitions. 

 

Theoretical Framework 

Article review3 due 

Week 13 

Nov. 12 

 

E/S Ch. 6 Methods 

 

Week 14 

Nov. 19 

 Methods  

Draft 1 of final project/peer 

review 

Week 15 

Nov. 26 
THANKSGIVING HOLIDAY - NO CLASS  

Week 16 

Dec.3 

E/S Ch 7 Myths and Misconceptions 

Final project due 

 

 

 

 

http://www.jstor.org/stable/1085633

